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ABSTRACT

Introduction: Bullying is a complex
behavioral disorder that can be observed
in all societies and socio-economic
classess. Although a common problem,
this issue has been somehow neglected in
child psychiatric literature. In this paper
the aim is to draw attention to the
reasons of bullying behavior and make
suggestions about the measures to be
taken against bullying, keeping in mind
that it is an important risk factor for child
mental health.

Method: To cast light on this important
issue we reviewed the studies of the last
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twenty years .

Resultsa nd conclusion:The most
important implications of these researches
are as follows: Each case contains its own
dynamics. So not cross-sectional but
longitidunal research should be the way to
understand internal and external factors
creating bullying. The notions like
"excluded children become bullies or all
bullies are excluded children" are not
always true. Despite the richness of the
literature on this subject, most data comes
from observations and questionnaires but
not on ampirical studies. This maybe due
to the complex and unique structure of
bullying behavior that may be hard to
measure.

Key W ords:
violence in schools.

Bullying, bullies,

OZET

Giris: Zorbalik tim toplumlarda ve sosyo
ekonomik katmanlarda go6zlenebilen bir
davranim bozuklugu ttradadr. Tum dinyada
oldukgca yaygin olmasina ragmen psikiyatri
yazininda hak ettigi olclide yer almamistir.

Bu vyazida c¢ocuklarin saglikh  ruhsal
gelisimini bozucu ©6nemli etkileri olan
zorbalik konusunun nedenlerine dikkat

cekilmesi amaglanmis, engellemeye yodnelik
tedbirler Gizerinde durulmustur.
Metod: Konuyla ilgili 6zelikle son
yilin gincel arastirma
taranmistir.

Bulgular ve Sonuc: Bu arastirmalarin en
onemli ¢ikarimlari sunlardir: Her olgu
kendine 6zglu dinamikler barindinir, kesitsel
degil derinlemesine incelenmelidir.
Zorbaligin beslendigi ic ve dis faktérler
dikkate alinmalidir. “Dislanmis cocuklar
zorba olurlar veya zorbalar dislanmis
cocuklardir” 6n kabuli her zaman dogru
degildir. Bazi arastirmacilarin belirttigi gibi
sonuglarin gogu ampirik o6lgimlere degil
anketlere ve gozlemlere dayalidir. Bu
durum, zorbaligin bir davranim tiri olarak
karmasik, 6zgin yapisinin, standart o6lgek
olusturmayi zor kilmasindan kaynaklaniyor
olabilir.

yirmi
ve derlemeleri

Anahtar Kelimeler: Zorbalik, zorbalar,
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okullarda siddet

INTRODUCTION

Bullying at school is considered a serious
problem in all cultures. Among children and
adolescents, being bullied can lead to a
variety of psychosocial and academic
adjustment problems (1,2). Previous
studies have reported that victims of
bullying display a higher incidence and
severity of school adaption problems such
as school refusal, especially between the
ages of 5 and 7. For this reason, studies
often emphasized the need for clinicians to
take bullying into account when evaluating
the etiology of school adaption problems
(3). In the long-term, bullying can lead to
an increase in the frequency of psychiatric
disorders such as anxiety disorders,
depression, anorexia and bulimia nervosa,
and also in the occurrence of somatic
symptoms such as loss of appetite,
headache, sleep disorders, stomach ache,
and fatigue (4,5). Studies have shown that
suicide ideation and attempts have a
significantly higher incidence among bullied
children in comparison to control groups.
Similarly, previous studies have reported
that the victims of bullying can exhibit
long-lasting and severe mental disorders
such violent behavior, self-mutilation, and
psychotic symptoms. These same studies
have also emphasized that due to the type
of behavior they display in class, it is
relatively easier for children with attention
deficit hyperactivity disorder, depression,
and anxiety disorders to become subject to
bullying (6,7). In other words, not only
does bullying lead to psychiatric disorders
among its victims, but psychiatric disorders
themselves can cause children to become
victims of bullying.

Bullying behavior is often accompanied
by emotional adaption problems and
tobacco/alcohol use (8). Bullies are
considered to be potential candidates for
gang membership in their adulthood.
According to several authors, bullying can
be considered as a precursor type of
behavior for future gang involvement (9).
In their study evaluating a similar aspect of
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bullying behavior, Andershed et al.
determined that bullies at school are the
same individuals who later carry weapons

and display violent behavior on the
streets(10).
Most cases of bullying consist of

relatively “light” verbal attacks (11). As the
harm inflicted is generally of a
psychological nature, it is not difficult for
the bully to present excuses or to defend
him/herself by saying that he/she “was
only joking” (12).

Cases of bullying are becoming gradually
and consistently more common in clinical
practice. The aim of this review was to
evaluate bullying more comprehensively;
to demonstrate what is done around the
world about bullying; and to present
practical solutions to this phenomenon.

METHODS

In this review, we first scanned the key
words “school bullying” on the Medline,
PsychINFO, and Google Scholar search
engines. In accordance with the aims of
the literature review, our evaluations
included research articles performed since
the 1990s that considered bullying
comprehensively from a psychological and
social context, and whose procedural
designs satisfied the relevant scientific
criteria. The authors of the current study
thus focused on studies that evaluated the
personality structure and identity of bullies,
and the nature of the bully-victim
relationship. Articles that were considered
to reflect the specific and unique conditions
of the country in which they were
published were excluded from the review,
on the grounds that the results of such
articles would not be generalizable.

RESULTS
Epidemiology

Bullying behavior is most commonly
observed during school, and while children
are going to or returning from school (13).
In a previous comprehensive field study
conducted in a school environment, 37.4%
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of the participating students described
experiencing at least one case of bullying
within the past one month (14). A large-
scale study in the United States reported
that 4% of adolescents between the ages
of 12-18 were afraid of being subject to an
attack in the following six months, while
5% avoided certain areas of their school,
and 13% described that they had been
subject to verbal abuse (15). Haynie et al.
reported that between 4-6% of children
were victims of bullying (16). In another
study conducted on 15,686 students
between 6™ and 10™ grades, 17% of the
students described that they were subject
to bullying (generally at school), while 19%
described that they occasionally bullied
others, and 6% described that they had
both committed and been subject to
bullying (17). Bullying represents a mental
health threat not only for its victims, but
also for children/adolescents who commit
or witness bullying in their environment
(18).

Bullying behavior is observed more
commonly among boys than girls (19).
Direct behaviors and attacks such as
striking and verbal attacks are more
common among male bullies, while female
bullies tend to exhibit more relational and

indirect behaviors/attacks (20). In other
words, boys prefer direct methods
(striking, insulting, etc...), while qgirls

prefer indirect methods such as spreading
gossip, isolating the victim, etc... (21).

A school survey performed on 230
students diagnosed with Pervasive
Developmental Disorder (a condition that is
very conducive for stigmatization during
childhood) determined that 40% of the
students were subject to bullying (22).

The p ersonality structure a nd social
identity of bullies

At the time when bullying was first being
conceptualized as a proactive form of
aggression, it was determined that bullies
are not necessarily social inept individuals
with emotional disorders. On the contrary,
many act in a strategic way to reach their
goals, which requires a certain level of
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cognitive skKills (23).

The high social status of certain bullies
contrasts with the assertion of certain
previous studies that claimed that bullies
are generally socially rejected individuals.
Moreover, social rejection or being an
outcast at school are not an obstacle for
popularity or being “cool.” On the contrary,
these negative characteristics may grant a
distinguishing quality to the individual, thus
further increasing their popularity (24).

Even in normative adolescent groups, the
reasons why bullies are generally perceived
as being “cool” and popular has not be
elucidated. According to one explanation,
antisocial and harsh behaviors and
attitudes are perceived among adolescents
as a way of challenging the rules and
values of adults (25). According to the
resource control theory, individuals who
have the most power, material access, and
social resources (e.g. the most desired toy,
the best role in a play, the most sexual
appeal) are held in high regard by their
peers (26,27).

The main expectation of bullies is to be
respected and admired (28). Bullies
specifically select their target, as well as
their place and timing, such that they can
achieve these expectations to the fullest.
While bullies chose a place and time for
their bullying behavior, they also and most
importantly choose a victim. It has been
observed that when selecting victims,
bullies especially choose individuals with
low self-confidence who will easily submit
to them; bullies also appear to plan the
type and dosage of aggression they
commit beforehand (30). Thus, by
repeatedly bullying the individuals they
have selected as targets without any
opposition form their environment, bullies
wish to preserve and maintain their current
“high status.”

One of the main components of the
system of bullying is the witness. Instead
of exhibiting their bullying behavior in
isolated and calm places, bullies generally
prefer to display aggression towards the
victim while with their group of friends. A
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study based solely on the observation of a
schoolyard through natural methods
reported that, in 85% of the cases, bullying
was committed while the bully’s friends
were around (31,32).

Certain studies have reported that one-
third of adolescents considered status as
being more important than friendship,
while 80% considered it more important
than social rules (33).

An increase in bullying behavior during
adolescence has been demonstrated by
numerous studies (34). Especially when
children first begin to attend an upper

school (i.e. when first attending middle
school or high school), their desire to
appear strong in the new social

environment, to find acceptance in a group
of friends, and to become popular sets the
ground for future bullying behavior (35).

It is not possible to say that bullies are
mistaken into thinking that their behavior
will grant them a higher status. Studies
generally show that bullies are generally
perceived within their group of friends as
being popular, strong, and cool individuals
(36).

Being a victim

Why do many children not support the
victim of bullying, rather than unwillingly
taking the side of the bully and thus
rewarding him/her? This is possibly related
to the position of the bully and the victim
within the dynamics of the group. As
bullying is often committed in front of
many witnesses, it is possible that children
are afraid of being rejected by the larger
group in case they side with the victim
(37).

The behavior and attitudes of the
children towards the victims of bullying are
shaped by the attitudes they observe in
other children. In studies based on fictional
stories, it was observed that the subjects
tended to sympathize more with the victim
in case there were children opposing the
bully (compared to situations where
children sided with bully) (38). As bullies

815

Zahmacioglu O. et al

are generally perceived as popular and
strong, changing this type of behavior
among the witnesses of bullying appears to
be difficult. To guarantee their physical and
mental safety, other children instinctively
side with the stronger bully rather than the
“loser” child (29).

Acting aggressively towards a victim, or
at least not showing any friendly behavior
towards the victim might be perceived by a
witness as “appropriate” for the given place
and time, and might grant him/her access
to the group of friends he/she longs for.
Such attitudes indicate that certain children
are capable of strategic thinking with
regards to group adaptation (23).

According to Schuster, children harbor
negative feelings to wards children who are
victims of bullying in their classes. Most of
their study subjects expressed that the
victims of bullying are mainly responsible
for the negative events that befall them.
Interestingly, continued bullying causes the
negative feelings towards the victims to
gradually become even stronger (39). As
described by Olweus in his notion of “the
cognitive changes that take place over time
in the perception of the victim,” the victim
who is targeted due to his/her relative
isolation becomes even more isolated over
time as a result of the bullying (40).

Bullies generally have one or two victims
as main targets. By keeping the number of
victims low, not only do bullies achieve the
gratification/satisfaction they desire, but
also minimize their risk (23). If the number
of victims is increased, it would then
become possible for the victims to show
solidarity between themselves. In such
circumstances, it is likely that the other
children in the class would end their silence
about the bullying, and the bully would
eventually be held responsible for his/her
behavior and the conflicts he/she has
caused. On the other hand, when only one
victim is selected, it is easier for the bully
to rationalize and find excuses for his/her
behavior. For instance, he/she might
simply blame the victim. For this reason,
victims are generally selected among
isolated/rejected children with few or no
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friends (40). If the victim is an isolated
child, he/she will generally hold him/herself
accountable for the bullying behavior. The
child will assume that it is he/she who is
lonely and maladjusted. As evidence for
this train of thought, he/she might think:
“they are only picking on me, which means
that | have a problem.” On the other hand,
if several other children were bullied as
well, the victim of bullying might start to
think: “the bullies are the source of the
problem, not me.”

Certain researchers suggest that we
should avoid using clear-cut
categorizations such as the “bully” and the
“victim.” These researchers describe that a
victim can also become a bully in other

circumstances, that the “dividing line”
between these two groups is very
permeable, and that these types of

categorizations are not clinically useful.
Friend groups as a factor

Classes at school differ from other social
groups in one important respect:
membership is not voluntary. In other
words, the victim cannot easily escape
his/her predicament and class in case
he/she wishes to do. Although children
cannot choose their classmates, it is
generally observed that when selecting
friends, children generally approach
individuals from their classes whom they
consider to be similar (42).

Bullying attitudes and behaviors possess
characteristic features that are shared by
the members of a group (34). This results
from the fact that children with similar
attitudes tend gather and group together.
The same dynamics are also applicable for
those defending the victims, and those who
choose to remain silent when a person is
being bullied. In other words, it is observed
that children who stand idle and thus
implicitly approve the bullying behavior
also represent a social group in themselves
(43).

For bullying behavior and attitudes to
become widespread, it is not necessary for
children to be members of a group or to be
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in close contact with other bullies. A study
conducted on children who recently started
middle school (6" grade) demonstrated
that children who perceived bullies as
having a higher status in their school
environment soon started to engage in
bullying as well. Children who consider
bullies as role models, and who emulate
their actions in order to reach their level of
popularity, will begin to adopt and embrace
bullying behavior themselves (43).

In such groups of friends, individuals
resemble each other not only with respect
to the method and dose of aggression they
display, but also with respect to the
characteristics of their targets (44). This
unity in action and target is a form of
requisite for the formation of a group
identity. Actions and activities that are
performed together tend to reinforce intra-
group bonds, and are thus important for
the continued existence of the group. In
other words, bullying is not only a source
of strength and status/prestige, but is also
a means for reinforcing the sense of
belonging of individuals (45).

Friend groups have both positive and
negative roles in the development and
continuation of bullying.** Depending on
the nature of their involvement in a
bullying event, children can be categorized
into four groups. These groups are: (1)
those who physically contribute to the
bullying; (2) those who verbally contribute
to the bullying; (3) those who remain
passive by turning a blind eye to the
bullying; and (4) those who support the
victim and stand against the bully (46).

It is claimed that the group dynamics of
bullying are different than the dynamics
observed in gangs — where every member
is an active participant to the actions
committed by the gang. It is described that
within the context of bullying events, the
characteristic traits of every individual
interacts with the specific conditions of
their environment (e.g. the class
environment), causing each individual to
display a specific and unique type of
behavior.

The fact that bullying events generally
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involve witnesses from the environment, as
well as the friends of the bully who might
participate in the event to varying extents,
is a topic that has been exhaustively
evaluated by researchers (46). How does
the presence of such participants affect the
general characteristics of a bullying event?
Salmivalli et al. defined four different types
of participant profiles: (1) assistants who
actively stand by the bully; (2) those who
contribute to the continuation of the
bullying by providing positive feedback to
the bully (e.g. by laughing at the victim);
(3) passive watchers; and (4) those who
defend the victim (13).

Gathering an “audience” for their bullying
behavior, and receiving approval from this
audience explicitly or implicitly (e.g.
through their silence, or through their
deliberate witnessing of the event), might
represent a form of reward for the bully.
According to Hawkins et al.’s observations,
the presence of friends who take the side
of the victim generally leads to the end of
the bullying event (32). In contrast, a
higher number of individuals who support
the in-class bullying will lead to an increase
in the frequency and severity of the
bullying (47).

Unfortunately, the majority of those
witnessing a case of bullying are not aware
that they possess the ability to put an end
to the event. In fact, studies performed
with fictional scenarios have shown that
the majority of the children tend to take
sides against the bully and to actively help
the victim (48). In real cases, however, it is
a rare occurrence for individuals to actually
side with the victim.

It is known that children who defend the

victims are, in general, cognitively
competent and emotionally stable
individuals. These children tend to form

groups between themselves, and serve as
positive role models for other children (43).
Younger children and girls tend to be more
willing and inclined to support the victims
of bullying (48). More importantly, these
children who defend the victims of bullying
are popular individuals who are admired by
their friends and peers (36). Unfortunately,
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the atmosphere of power and dominance
created by the bully is often stronger and
more popular. Thus, it is necessary to
consider and further evaluate the positive
influence of groups that defend the victims
of bullying.

Children who actively or passively
support bullying, on the other hand, are
generally children who are incapable of
relating empathically with the victim (49).

Class-related factors

In social psychology literature, the set of
rules, values, and standards shared by the
members of a social group is called the
“norm.” By taking these norms in account,
it becomes easier to understand why
bullying is observed more frequently in
certain types of classes than others.
However, it is currently not clear which
types of evaluations will help identify the
norms associated with bullying, nor is it
certain whether such evaluations will be
reliable (59).

A previous study described that, in
classes where bullying was very common
(and in which bullying was consequently
considered as a “class norm”), bullying
behaviors were related more to the
“choice” of its perpetrators than to the
rejection or maladjustment of the victim
(51). According to a similar study, it was
observed that it is easier for bullying from
popular children to be considered as
socially acceptable by their class. In other
words, the class norms were determined by
the popular students themselves (52).

In addition to the norms related to
bullying, children with high status in their
classes also use bullying as a tool to
fashion other types of norms. They thus
impose a form of “homogeneity” within
their classes. For example, bullying against
children who do not wear high-quality
brands causes such brands and high-
quality attire to become the norm of the
class. In such cases, it is not necessary for
every individual of the class to be subject
to bullying, to avoid becoming the next
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victim, or to avoid rejection, the individuals
within the class will implement the norm by
themselves (53). However, class norms
may not always have a determining role
over individual attitudes. Recently,
researchers have begun to discuss the
concept of “pluralistic ignorance.”
According to this concept, although the
members of a group may personally
consider the group norm (e.g. bullying) to
be wrong, they will still believe that the
other group members consider it as
acceptable (42). Thus, in case a limited
number of children make their opinion
against bullying known within their group,
this might encourage the other group
members to do the same. In this way, it
will be possible to undermine a harmful
class norm from its very foundations.

The teacher as a factor

Teachers play a very important role with
regards to the mental health of children. A
healthy relation between the student and
the teacher plays a central role in the
development of psychosocial adaptation
skills in children, such as their self-
perception, academic motivation, school
performance, acceptance by friend groups,
and their sense of belonging (54). Positive
support from teachers significantly reduces
the incidence of violent and criminal
behavior among students (55). A study
conducted in Norway with 558 children
between the ages of 13-15 demonstrated
that increasing support from teachers was
associated with a decreased risk of bullying
(56). Silver et al., on the other hand,
especially emphasized the importance of
close teacher-student relations during
changes of school and classes (57).

According to our observations, the
inability to “express their grievances”
further deepens the helplessness

experienced by bullying victims. The fact
that the act of “snitching/ratting out
someone” is considered almost as a taboo
in our daily lives denies the bullying victims
an important and useful outlet for
expressing their problems. This traditional
“closed-box” attitude displayed by bullying
victims can be bypassed only by increasing
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the awareness of teachers and school
administrators. In other words, beyond the
spoken language of the victim, adults
should be able to perceive body language
cues among children such as restlessness,
avoidance, and timidity. In this respect,
both teachers and parents need to be
trained by specialists regarding the non-
spoken language cues exhibited by bullying
victims.

The school as a factor

Although there are numerous studies
regarding the individual factors involved in
bullying, there is only limited information
on why bullying is encountered more
frequently or less frequently in certain
schools. Studies that have been conducted
to date have vyielded different results.
According to the results of Ferris and
West’'s study, due to their administrative
issues, the inability to enforce discipline
rules effectively, and the inadequacy of
their educational resources, larger and
more crowded schools have difficulties
meeting educational and disciplinary
expectations, and thus create a fertile
ground for the development of criminal
behaviors among children (58). Chen
reached a similar conclusion, describing
that larger and more crowded schools were
associated with a higher incidence of
criminal behaviors. On the other hand, a
study conducted in Ireland reported that
bullying was observed more frequently in
smaller schools (60). Meanwhile, a third
group of studies described no significant
positive or negative relation between
school size and crowdedness and the
incidence of bullying and other criminal
behavior (61).
Importantf actorsi
bullying

np reventing

Considering and analyzing bullying as a
group behavior will facilitate the acquisition
of a deeper understanding of its root
causes.

Bullies that have previously been victims of
bullying (or *“victim-bullies”) should be
distinguished from bullies that have never
been victims themselves. In these two
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cases, the causes of aggression are
different. Victim-bullies were determined as
children who, although being skilled in
certain respects, lacked strategic thinking,
consequently demonstrating unplanned,
snappy, proactive, and reactive forms of
aggression. Many researchers describe that
bullying is an “intra-group” phenomenon.
Therefore, any efforts for the prevention of
bullying should focus not only on the
“bully” and/or the “victim,” but also on the
groups they belong to (62).

In case the bullying is perpetrated only
by a “minority,” and in case the class in
general no longer rewards the bully with

popularity and high in-class status, the
bully would then lose his/her most
important tool for emotional

gratification/satisfaction. For this reason, it
is important to first work with those who
remain silent and on the sidelines during
cases of bullying. Working with these
groups is relatively easier than working
with bullies. It is known that those who
remain silent generally consider bullying as
a negative form of behavior. However, the
main problem is that they do not act on
this view, and thus fail to take any
initiative. It should hence be appropriately
explained and shown to this group of
children that other children in their
environment are also opposed to bullying.
This will allow these children to overcome
their “pluralistic ignorance” (29).

Although favorably changing the
behavior of those who generally remain
silent may not affect the behavior and
attitudes of the bullies themselves, it will
certainly decrease the grievances and
difficulties experienced by the victims. For
this reason, within the context of activities
attempting to prevent bullying, it is critical
to ensure that certain friend groups side
with the victim. This is due to the fact that
what a bullying victim needs the most is a
supportive group (63). The presence of a
protective group in the social environment
of the victims will serve as a buffer against
the trauma they experience (64).

It is also
children

important to ensure that
involved at any stage of the
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bullying process face and address the
social role they assume. The emphatic
awareness of these children should also be
increased. However, as defending a
bullying victim requires both confidence
and courage, children must be taught safe
ways to do so, and be encouraged to form
groups (42).

Whenever adults are faced with a case of
bullying, each case should be considered
within the scope of its own dynamics, and
cognitive presuppositions should not be
allowed to influence such evaluations.
Discussions should be performed not in
front of the class, but in private meetings;
it should also be strongly emphasized that
bullying behaviors will not be allowed (42).

Previous studies have shown that rather
than just being a case of verbal or physical
abuse between two individuals, bullying is
actually an intra-group phenomenon
involving individuals with multiple social
roles. The transformation of children into
victims and their isolation from daily school
life further aggravates, with each passing
day, the harm and detrimental effects they
experience. Through the actions and
behaviors they unwittingly display during a
case of bullying (e.g. by smiling and
laughing), children who are witnesses not
only reward the bully for his/her behavior,
but also discourage and dishearten the
victim of the bullying (43).

Although numerous studies have been
conducted regarding the attitude, goals,
and social positions of bullies, the group-
related processes that lead to bullying have
still not be sufficiently investigated.
Numerous views have been proposed
regarding this subject, but few have been
supported by empirical tests. Most
importantly, it has been observed that
children who are part of bullying groups
gradually tend to display, over time,
increasingly more severe forms of bullying
behavior. The reason for this increase is
associated with the children’s desire to
obtain active support from the other
members of their group, and to be also
appreciated by them (34).
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In case bullies are popular and favored
individuals in their classes, their influence
on the other children will also be greater.
This will make it more difficult to assist the
victim (29). According to Fitzgerald,
bullying can potentially affect not only a
single class of environment, but the entire
atmosphere of a school (66). This, in turn,
will lead to an environment of insecurity
and fear within the school. The victims of
bullying rarely attempt to  protect
themselves against their bullies, and most
do not even inform their parents about
their predicament.

According to the most significant study
that has been conducted to date on
bullying in Turkey, bullying was, until
recent years, generally evaluated within
the scope of “school Vviolence.” The
increase in cases of bullying in recent
years, however, has led academicians and
official authorities to address this subject
and problem more seriously (68).

CONCLUSION

The increasing prevalence of social
violence, and the fact that such violence is
being increasingly perceived as legitimate,
are the most significant problems of our
times. Bullying, which represents a form of
violence, affects children at school in one
of the most critical stages of their healthy
mental development. As long as such
violent behavior continues in schools, the
risk of encountering the consequences and
products of this form of violence in other
areas of daily life will increase as well. The
results of this review demonstrate that
bullying possesses similar dynamics and
consequences across many all cultures. It
can be seen that the development of
bullying behavior, and the effects of

bullying on the mental health and
development of children, depends on
numerous different factors. Character,

family, friends, school, society and cultural
structure are among the most important of
these factors. The presence of adults who
are sensitive and responsive to children’s
and adolescents’ problems, and ensuring
healthy cognitive and social development
and support in schools will render it more
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difficulty for bullying behaviors to find
suitable ground.

As bullying is a risk factor encountered in
a large number of cases admitted to clinics,
it is necessary to increase the awareness of
all relevant psychiatric care personnel,
parents and teachers regarding the general
aspects of bullying. Both the treatment of
potential psychopathologies in children who
commit bullying and the rehabilitation of
children who were subject to bullying are
subjects directly related to public mental
health. For this reason, the treatment of
both bullies and bullying victims is of great
importance from a public mental health
perspective.

REFERENCES

1) Smith, P Bullying: Recent Developments. Child
and Adolescent Mental Health 2004. 9(3): 98
-103.

2) Erath, S, Flanagan, K, Bierman, K. Early
adolescent school adjustment: Associations
with friendship and peer victimization. Social
Development 2008.17: 853-870

3) Arseneault, L, Walsh, E, Trzesniewski, K,
Newcombe, R, Caspi, A, Moffitt, T.E. Bullying
victimization uniquely contributes to
adjustment problems in young children: a
nationally  representative cohort  study.
Pediatrics 2006. 118(1):130-8.

4) Sansone, R.A, Sansone, L.A. Bully victims:
psychological and somatic aftermaths.
Psychiatry (Edgmont) 2008. 5(6):62-4.

5) Rigby, K Consequences of bullying in schools.
Canadian Journal of Psychiatry . 2003. 48:
9-15

6) Kim, Y.S, Leventhal, B. Bullying and suicide.
A review Int J Adolesc Med Health. 2008.
20(2):133-54.

7) Arseneaut, L, Bowes, L, Shakoor, S. Bullying
victimization in youths and mental health
problems: 'much ado about nothing'? Psychol
Med(2010). 40(5):717-29.

8) Jankauskiene, R, Kardelis, K, Sukys, S, &
Kardeliene, L. Associations between school
bullying and psychosocial factors. Social
Behavior and Personality 2008. 36: 145-162

9) Holmes, S, Brandenburg-Ayres, S. Bullying
behavior in school: A predictor of later gang
involvement. Journal of Gang Research 1998.
5: 1-6.


http://www.ncbi.nlm.nih.gov/pubmed?term=%22Arseneault%20L%22%5BAuthor%5D
http://www.ncbi.nlm.nih.gov/pubmed?term=%22Walsh%20E%22%5BAuthor%5D
http://www.ncbi.nlm.nih.gov/pubmed?term=%22Trzesniewski%20K%22%5BAuthor%5D
http://www.ncbi.nlm.nih.gov/pubmed?term=%22Newcombe%20R%22%5BAuthor%5D
http://www.ncbi.nlm.nih.gov/pubmed?term=%22Caspi%20A%22%5BAuthor%5D
http://www.ncbi.nlm.nih.gov/pubmed?term=%22Moffitt%20TE%22%5BAuthor%5D
javascript:AL_get(this,%20'jour',%20'Pediatrics.');
http://www.ncbi.nlm.nih.gov/pubmed?term=%22Sansone%20RA%22%5BAuthor%5D
http://www.ncbi.nlm.nih.gov/pubmed?term=%22Sansone%20LA%22%5BAuthor%5D
javascript:AL_get(this,%20'jour',%20'Psychiatry%20(Edgmont).');
http://www.ncbi.nlm.nih.gov/pubmed?term=%22Kim%20YS%22%5BAuthor%5D
http://www.ncbi.nlm.nih.gov/pubmed?term=%22Leventhal%20B%22%5BAuthor%5D
javascript:AL_get(this,%20'jour',%20'Int%20J%20Adolesc%20Med%20Health.');
http://www.ncbi.nlm.nih.gov/pubmed?term=%22Arseneault%20L%22%5BAuthor%5D
http://www.ncbi.nlm.nih.gov/pubmed?term=%22Bowes%20L%22%5BAuthor%5D
http://www.ncbi.nlm.nih.gov/pubmed?term=%22Shakoor%20S%22%5BAuthor%5D
javascript:AL_get(this,%20'jour',%20'Psychol%20Med.');
javascript:AL_get(this,%20'jour',%20'Psychol%20Med.');

10) Andershed, H, Kerr, M, & Stattin, H. Bullying
in school and violence on the streets: Are the
same people involved? Journal of
Scandinavian Studies in Criminology and
Crime Prevention 2001. 2: 31—-49.

11) Rivers, 1, Smith, P.K. Types of bullying
behaviour and their correlates. Aggressive
Behavior 1994.20: 359-368.

12) Terasahjo, T, & Salmivalli, C. “She is not
actually bullied”. The discourse of
harassment in student groups. Aggressive
Behavior 2003. 29: 134-154.

13) Pellegrini, A.D. Bullies and victims in school:
a review and call for research. J Appl Dev
Psychol 1998. 19:165-76.

14) Due, P, Holstein, B. Bullying victimization
among 13 to 15 year old school children:
Results from two comparative studies in 66
countries and regions. International Journal
of Adolescent Medicine and Health 2008;20,
209-221.

15) Kaufman, P. Indicators of school crime and
safety. Washington, D.C.: U.S. Department
of Education, Office of Educational Research
and Improvement 2001.

16) Haynie, D, Nansel, T, Eitel, P, Crump, A,
Saylor, K, Yu, K. et al. Bullies, victims, and
bully—victims: Distinct groups of at-risk
youth. Journal of Early Adolescence 2001.
21: 29-49.

17) Nanse, T.R, Overpeck, M, Pilla, R.S., Ruan,
W.J, Simons-Morton, B, Scheidt, P. Bullying
behaviors among US youth: prevalence and
association with psychosocial adjustment.
JAMA 2001. 285:2094-100.

18) Nishina, A., Juvonen, J. Daily reports of
witnessing and experiencing peer harassment
in middle school. Child Development
2005 76: 435—-450.

19) Scheithauer, H., Hayer, T, Petermann, F,
Jugert, G. Physical, verbal, and relational
forms of bullying among German students:
Age trends, gender differences, and
correlates. Aggressive Behavior 2006. 32:
261-275.

20) Salmivalli, C, Kaukiainen, A. ‘Female
aggression’ revisited: Variable- and person-
centered approaches to studying gender
differences in different types of aggression.
Aggressive Behavior 2004 30: 158—-163.

21) Ahmad, Y., Smith, P. Behavioural measures:
Bullying in schools. Newsletter for Child
Psychology and Psychiatry 1994. 12: 26—
27

Yeditepe Medical Journal 2014;8(31-32): 812-823

821

Zahmacioglu O. et al

22) Eeske van Roekel, A, Ron, H.J, Scholte, A,
Robert, D. Bullying Among Adolescents With
Autism Spectrum Disorders: Prevalence and
Perception. J Autism Dev Disord 2010.
40:63-73

23) Garandeau, C, & Cillessen, A. From indirect
aggression to invisible aggression: A
conceptual view on bullying and peer group
manipulation. Aggression and Violent
Behavior, 2006. 11, 641-654.

24) Estell, D, Farmer, T, Pearl, R, Van Acker, R,
Rodkin, P. Social status and aggressive and
disruptive behaviors in girls: Individual,
group, and classroom differences. Journal of
School Psychology 2008. 46: 193—-212.

25) Moffitt, T, Adolescence-limited and life-
course-persistent antisocial behavior: A
developmental taxonomy. Psychological

Review 1993. 100: 674-701.

26) Hawley, P. The ontogenesis of social

dominance: A strategy-based evolutionary
perspective. Developmental Review 1999.
19: 97-132.

27) Hawley, P, Social dominance and prosocial
and coercive strategies of resource control in
preschoolers. International Journal of
Behavioral Development 2002. 26: 167—
176.

28) Sitsema, J, Veenstra, R, Lindenberg, S,
Salmivalli, C An empirical test of bullies’
status goals: Assessing direct goals,
aggression, and prestige. Aggressive
Behavior . 2009.35: 57—-67.

29) Juvonen, J., Galvan, A. Peer
influence in involuntary social groups:
Lessons from research on bullying. In M.
Prinstein & K. Dodge (Eds.), Peer influence
processes among youth 2008. (pp. 225-
244). New York: Guilford Press.

30) Salmivalli, C., Isaacs, J. Prospective relations
among victimization, rejection,
friendlessness, and children's self- and peer-
perceptions. Child Development 2005. 76:
1161-1171.

31) Atlas, R., Pepler, DObservations of bullying in

the classroom. Journal of Behavior . 1998.
35: 57-67.

32) Hawkins, D.L, Pepler, D.J, Craig, W.M.
Naturalistic observations of peer

interventions in bullying. Social Development
2001. 10: 512-527

Cillessen,  A.H.N.
popular and
multi-method

Psychology,

33) LaFontana, K.M, &
Children’s  stereotypes of
unpopular peers: A
assessment.Developmental
2002. 38, 635-647.



34) Espelage, D, Holt, H, Henkel, R. Examination
of peer-group contextual effects on
aggression during early adolescence. Child
Development 2003. 74: 205-220.

35) Pellegrini, A.D. Bullying, victimization, and
sexual harassment during the transition to
middle school. Educational Psychologist
2002. 37: 151-163.

36) Caravita, S, DiBlasio, P, Salmivalli, C.
Unique and interactive effects of empathy
and social status on inovlvement in bullying.
Social Development 2009. 18: 140-163.

37) Darley, J, & Latane, B. When will people help
in a crisis? Psychology Today 2: 1968 54-57,
70-71.

38) Gini, G, Albiero, P, Benelli, B, & Altoe, G.
Determinants of adolescents’ active
defending and passive bystanding behavior in
bullying. Journal of Adolescence 2008. 31:
93-105.

39) Schuster, B.Rejection and victimization by
peers: Social perception and social behavior
mechanisms. In J. Juvonen & S. Graham
(Eds.), Peer harassment in school: The plight
of the wvulnerable and victimized (pp. 290-
309). New York: Guilford Press. . 2001.

40) Ladd, G, & Troop-Gordon, W. The role of
chronic peer difficulties in the development of
children's psychological adjustment problems.
Child Development 2003. 74: 1344-1367.

41) Spivak, H., Prothrow-Stith, D. The need to
address bullying- an important component of
violence  prevention. JAMA 2001. 285:
2131-2.

42) Salmivalli, C. Bullying and the peer group: A
review. Aggression and Violent Behavior
2010. 15: 112-120

43) Salmivalli, C, Huttunen, A, Lagerspetz, K.

Peer networks and bullying in schools.
Scandinavian Journal of Psychology 1997.
38: 305-312.

44) Card, N, Hodges, E.V.E. Shared targets of
aggression by early adolescent friends.
Developmental Psychology 2006. 42:
1327-1338.

45) Roland, E, Idsoe, T. Aggression and bullying.
Aggressive Behavior2001. 27: 446—462.

46) O'Connell, P, Pepler, D, & Craig, W. Peer
involvement in  bullying: Insights and
challenges for intervention. Journal of
Adolescence, 1999. 22, 437—452.

47) Karna, A.., Salmivalli, C., Poskiparta, E., &
Voeten, M. J. M. Do bystanders influence the

Yeditepe Medical Journal 2014;8(31-32): 812-823

822

48)

49)

50)

51)

52)

53)

54)

55)

56)

57)

58)

Zahmacioglu O. et al

frequency of bullying in a classroom? The
XIth EARA conference, Turin, Italy. 2008.

Rigby, K, Johnson, B. Expressed readiness of
Australian  schoolchildren to act as
bystanders in support of children who are
being bullied. Educational Psychology 2006.
26: 425-440.

Poyhonen, V, Karna, A, & Salmivalli, C.
(Classroom-level moderators of the empathy-
defending link. In R. Veenstra (Chair),
Bullying and victimization. Symposium
conducted at the 20th Biennial Meeting of the

International Society for the Study of
Behavioural Development, Wurzburg,
Germany2008.

Turner, J. Social influence. Belmont, CA:
Thomson Brooks/Cole Publishing Co. 1991.
Sentse, M, Scholte, R, Salmivalli, C, &
Voeten, M. Person-group dissimilarity in

involvement in bullying and its' relation with
social status. Journal of Abnormal Child
Psychology 2007. 35: 1009-1019.

Dijkstra, J. K., Lindenberg, S., & Veenstra, R.
Beyond the class norm: Bullying behavior of
popular adolescents and its relation to peer

acceptance and rejection. Journal of
Abnormal Child Psychology 2008. 36:
1289-1299.

Juvonen, J., & Ho, A. Social motives

underlying disruptive behavior across middle
grades. Journal of Youth and
Adolescence,2008. 37, 747—-756.

Hughes, J, Cavell, T., & Willson, V. Further
support for the developmental significance
of the quality of the teacher—student
relationship. Journal of School Psychology
2001. 39: 289-301.

Reinke, W, & Herman, K. Creating school
environments that deter antisocial behaviors
in youth. Psychology in the Schools 2002. 39:
549-560.

Natvig, G, Albrektsen, G, & Qvarnstrom, U.
School-related stress experience as a risk
factor for bullying behavior. Journal of Youth
and Adolescence 2001. 30: 561-575.

Silver, R, Measelle, J., Armstron, J., Essex,
M. Trajectories of classroom externalizing
behavior: Contributions of child characteris-
tics, family characteristics,and the teacher—
child relationship during the school transition.
Journal of School Psychology 2005. 43: 39
—60.

Ferris, JS, West, E.G. Economies of scale,
school violence, and the optimal size of
schools. Applied Economics 2004. 36: 1677
—-1684.



Yeditepe Medical Journal 2014;8(31-32): 812-823

59)

60)

61)

62)

63)

64)

65)

66)

67)

68)

Chen, G. Communities, students, schools,
and school crime: A confirmatory study of
crime in U.S. high schools. Urban Education
2008. 43: 301—-318.

O'Moore, A.M, Kirkham, C, & Smith, M.
Bullying behaviour in Irish schools: A
nationwide study. The Irish Journal of
Psychology 1997. 18: 141—-169.

Olweus, D. Bullying or peer abuse at school:
Facts and interventions. Current Directions in
Psychological Science 1995. 4: 196—-200.

Sutton, J, Smith, P.K. Bullying as a group
process: An adaptation of the participant role
approach. Aggressive Behavior (999. 25:
97-111.

Hawker, D, Boulton, M. Subtypes of peer
harassment and their correlates. In J.
Juvonen & S. Graham (Eds.), Peer
harassment in school: The plight of
thevulnerable and the victimized (pp. 378—
397). New York: Guilford Press. 2001.

Hodges, E.V.E., Boivin, M., Vitaro, F.,
Bukowski, W. The power of friendship:
Protection against an escalating cycle of peer
victimization. Developmental Psychology
(999. 35: 94-101

Hodges, E.V.E, Perry, D.G. Personal and
interpersonal antecedents and consequences
of victimization by peers. Journal of
Personality and Social Psychology 1999.
76: 677685

Fitzgerald, DBullying in our schools.
Understanding and tackling the problem. A
guide for  schools. Dublin: Blackhall
Publishing. 1999.

Olweus, D Bullying at schools. What we know
and what we can do. Oxford: Blackwell
Publishers. 1993.

Kepenekci, Y.K.,Cinkir, S. Bullying among
Turkish high school students Child Abuse &
Neglect 2006. 30:193—-204

823

Zahmacioglu O. et al



