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Nursing Students’ Views on Psychiatric Nursing Course and Their
Perceptions of Psychiatric Nursing: A Comparison of Traditional and

Distance Learning Methods

Abstract

Background: Due to the coronavirus disease 2019 (COVID-19) pandemic, universities in many
countries worldwide have suddenly switched to the distance learning (DL) system. Before
the COVID-19 pandemic, the psychiatric nursing course was delivered in traditional learning
(TL) in TUrkiye; however, in 2020, emergency DL started for the psychiatric nursing course.

Aims: The aim of the study was to compare the evaluations of the efficacy of the psychi-
atric nursing course delivered through TL and DL by the students and their perceptions of
psychiatric nursing.

Methods: This comparative-descriptive study was conducted at a university in Tirkiye. The
sample included 148 students: 84 in the TL group and 64 in the DL group. The data were col-
lected using an online questionnaire form, the psychiatric nursing perception scale (PNPS),
and the evaluation form of psychiatric nursing education (EFPNE). The data were analyzed
with SPSS 23 package programs. Independent samples t-test, Pearson correlation test, and
chi-square analysis were used in the statistical analysis, and the results were presented
as numbers, means, standard deviation, and percentages. The distribution of the data was
evaluated with the Kolmogorov-Smirnov test.

Results: The mean age of the TL groups was 22.09 = 1.42, and 70.2% were female. About
67.8% of the TL students were satisfied with the psychiatric nursing course they took. The
mean age of the DL groups was 23.17 = 1.31, and 59.3% were female. In addition, 42.1% of the
DL students were satisfied with the psychiatric nursing course they took. The TL students’
total EFPNE scale score was 61.48 = 7.65 and the PNPS score was 71.02 + 13.18. The DL stu-
dents’ total EFPNE scale score was 51.17 = 7.79 and the PNPS score was 61.29 = 9.23. There
was a statistically significant difference between the “evaluations of the efficacy of the
psychiatry course” and “perceptions of psychiatric nursing” of the traditional and DL groups
(P < 0.05). A positive and significant correlation was found between the PNPS total score
and the EFPNE scores in the traditional groups (P < 0.05).

Conclusion: Students in the traditional groups had positive opinions about the course and a
high perception of psychiatric nursing. In this sense, it is recommended that the psychiatric
nursing course, which is an applied course, should be given with the traditional education
method after the COVID-19 pandemic.

Keywords: Distance learning, nursing students, psychiatric nursing education, psychiatric
nursing, traditional learning

Introduction

The global crisis caused by the coronavirus disease 2019 (COVID-19) pandemic has
deeply impacted all aspects of life, especially health, economy, and education.! The edu-
cation system is one of the most affected ones after health.? On March 16, 2020, in
Turkiye, face-to-face university education was suspended for 3 weeks, and due to the
ongoing pandemic, as of March 23, 2020, it was switched into online learning.? With
necessary amendments in many countries like Turkiye, educational institutions made the
transition from traditional learning (TL) to distance learning (DL).*

The DL system was not a new system for Tlrkiye.®* However, despite being already used
in the infrastructure of many universities in Tirkiye, the “emergency structured dis-
tance education” has brought new solutions and adaptation requirements.® Emergency
structured distance education involves DL solutions for education, which will revert to
face-to-face education as its old format once the crisis or emergency disappears.” As
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a quick solution to the crisis caused by COVID-19, universities struc-
tured according to formal education have started to work rapidly and
switched to emergency distance education to continue their courses
and programs with web-based distance education.® Universities pro-
viding nursing education and all educational institutions, including
undergraduate and graduate education, have taken part in the dis-
tance education system through a rapid transition to continue the
academic programs. While discussing the place of distance edu-
cation in nursing before COVID-19, educators are now seeking an
answer to the question “How effective is DL performed in nursing
education?”®

DL has advantages and disadvantages over TL. Among the advan-
tages are the chances of being able to teach hundreds of students
at the same time independent of the physical structure, saving on
the equipment that is required in face-to-face education, eliminat-
ing the educational inequality caused by different schools or edu-
cators, ensuring that all students are educated at the same level,®
providing students with an opportunity of watching the recorded
video lectures in the system again,!® and offering the students in
rural areas to receive equal education supported by a university.!
The disadvantages are lack of face-to-face interaction,® difficul-
ties in offering motivation and thus social isolation, lack of mutual
interaction, difficulty in receiving immediate feedback, difficulties
in conducting the clinical practice of courses, and situations related
to accreditation.??

The study results on the effectiveness of distance education in the
field of nursing in the literature are contradictory. While some studies
suggest that DL is as efficient/effective as face-to-face education
for nursing students,’®1¢ some others argue that it is not suitable for
students studying in health, and TL should resume in the post-pan-
demic period.7*?

Psychiatric nursing is one of the distinctive areas of the nursing
profession.?® Psychiatric nursing education and practices aim to
encourage students to gain emotional awareness, approach, deal
with patients’ emotions, and recognize and control the factors that
affect emotion avoidance as well as develop their communication
skills.? Moreover, in the clinical practice of psychiatric nursing les-
sons, students deal with individuals with severe mental iliness and
their subjective recovery, as well as general nursing practices. They
also witness unigue human-specific experiences such as mourning,
suicide attempts, and loneliness.?? In such a special application area,
the quality and efficacy of the education student nurses receive are
of great importance.

In the literature, no studies, to the best of our knowledge, have com-
pared the efficacy of the psychiatric nursing course perceptions of
students receiving the course delivered through TL and DL methods
yet. Comparison of the competencies and perceptions of these stu-
dents in the structuring of the psychiatric nursing course, in a period
in which discussions continue about the fact that distance educa-
tion can become the principal basis of education instead of being
an alternative or a support function in face-to-face learning in the
post-COVID-19 world, can contribute to the strategy development
of institutions and educators. The aim of this study is to compare
the views and perceptions of the students who took the psychiatric
nursing course with traditional and DL methods about the psychiatric
nursing course.

Study Question

= Is there a significant difference between the perceptions of psychi-
atric nursing of students who take psychiatric nursing course with
traditional and distance education method?

= |s there a significant difference between the opinions of the stu-
dents who take the psychiatric nursing course with traditional and
distance education method?

Methods
Design and Sample

This study was a comparative-descriptive study. The study data were
obtained between January 10, and November 30, 2021, at a university
in the north of Turkiye. The population consists of 4-year nursing
students at a state university who took the psychiatric nursing course
with DL method (n=64) and TL method in the 2020-2021 Spring and
2021-2022 Fall semesters (n=170).

In the DL group, the entire population was reached without sampling.
In the TL group, the sample was calculated as 84 students at an 80%
confidence interval using the Openepi program. Using the simple ran-
dom sampling method, 84 volunteering students who filled out the
data collection form were included in the sample. The rate of par-
ticipation in the study is 100% in the DL group and 49.4% in the TL
group. The sample included 148 voluntarily nursing students: 84 in
TL group and 64 in DL group. Inclusion criteria were being enrolled in
a psychiatric nursing course, having a smartphone, and volunteering
to participate in the study. Nursing students retaking the psychiatric
nursing course were excluded from the study.

Psychiatric nursing course is given in the spring and fall semesters
of the fourth grade of the undergraduate nursing education program.
The course deals with learning about human behaviors, psychiatric
disorders, basic principles, concepts, functions, and processes of
psychiatric nursing, ways of developing human relations, and using
the knowledge, skills, and attitudes gained in this field effectively to
protect, improve, and maintain mental health and provide care and
rehabilitation in case of mental health deterioration. The psychiatric
nursing course includes weekly 6 h of theoretical and 10 h of clinical
practice; a total of 84 h of theoretical and 140 h of clinical practice in
the TL method. The DL method, on the other hand, consists of weekly
3 h of theoretical, 5 h of clinical practice; a total of 42 h of theoreti-
cal, and 70 h of practice. The theoretical content is the same in both
training methods, and but the clinical practice content differs. In the
TL method, the lessons were taught in the classroom environment,
and in the clinical practice phase of the course, students took care
of patients in hospitals under the supervision of expert instructors in
the field of psychiatric nursing and have the opportunity to transfer
the theoretical knowledge they learned to practice. In the DL method,
theoretical content was presented through methods such as creat-
ing presentation files and sharing course contents (article, ppt, word,
pdf, etc.), uploading the courses to the system with live lecture and
video recording, asking instant questions, and giving feedback, and
homework sharing. In the clinical practice part of the course, the stu-
dents were divided into groups of 8-10 and prepared a case example
under the supervision of expert instructors in the field of psychiat-
ric nursing and presented it to the whole group. The theoretical and
practical parts of the course in the DL are conducted synchronously,
supported by the question-answer method and multimedia materials
(text, graphics, animated pictures, animation, sound, video, etc.).
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Data Collection Tools

The data were collected using a questionnaire created by the
researchers, the evaluation form of psychiatric nursing education
(EFPNE), and the psychiatric nursing perception scale (PNPS).

The Questionnaire Form

The questionnaire consisted of two parts and seven questions.
The first part included three questions about the nursing students’
sociodemographic characteristics (age, gender, and educational
methods), and the second part had four questions about their sat-
isfaction with the psychiatric nursing course, the change in their
perceptions of individuals with mental disorders, and their career
preferences.

The Evaluation Form of Psychiatric Nursing Education

It is a 15-item scale developed in 1999 by Wynaden and Popescu?
and identifies student nurses’ perceptions of their level of prepared-
ness to work with individuals with mental illnesses and their evalua-
tions of the lesson that they have taken. The scale consists of three
sub-dimensions: “significance and value,” “competence and trust,”
and “equality.” Items 2, 4, 5, 6,7, 8, 9, and 11 are included in the “sig-
nificance and value,” items 10, 12, 13, 14, and 15 in “competence and
trust,” and items 1 and 3 in “equality.”?* The scale is a five-point Likert-
type rating between “strongly disagree (1)” and “strongly agree (5).”
There is no reverse-coded item on the scale. The highest and the low-
est scores to be obtained on the scale are 75 and 15. The high scores
indicate that student nurses’ perceptions of their preparedness to
work with individuals with mental illnesses and their evaluations
about the lessons that they receive are positive. The Turkish validity
and reliability of the scale were performed in 2009 by Baysan-Arabaci
and Cam,? and the Cronbach Alpha correlation coefficient was found
to be 0.82. In the present study, the Cronbach alpha reliability coef-
ficient of the scale was found to be 0.92.

The Psychiatric Nursing Perception Scale

The scale was developed in 2009 by Cam and Baysan-Arabaci.?® The
PNPS is based on the nursing-related items of the “Student Nurses’
Attitudes toward Psychiatric Nursing and Mental llinesses” ques-
tionnaire developed by Calvert et al. (1999) to define the attitudes
of medical students toward psychiatry and psychiatric patients and
modified in 2005 by Surgenor et al.? The one-dimensional scale has
a seventh Likert-type grading between “strongly disagree (1) and
strongly agree (7). The scale has straight and reverse-coded items.
Iltems 1, 3,5, 8,9, and 11 are scored straight, and items 2, 4, 6, 7,10, 12,
13, and 14 are reverse scored. The highest and the lowest scores to
be obtained from the scale are 98 and 7. High scores indicate a posi-
tive perception of psychiatric nursing. The Cronbach Alpha correla-
tion coefficient was found to be 0.76 by Cam and Baysan-Arabaci.?® In
this study, the Cronbach alpha reliability coefficient was determined
to be 0.81.

Data Collection

The questionnaires were applied to the nursing students after the
theoretical part of the psychiatric nursing course, and clinical prac-
tice was completed. Nursing students were assured that their privacy
and confidentiality would be protected. After obtaining the neces-
sary permissions, the online questionnaire form was prepared using
the Google Forms web application and sent to the nursing students’

Traditional and Distance Learning Methods in Nursing

smartphones through the WhatsApp messaging program. It took
about 10 min to fill in the forms.

Data Analysis

The data were analyzed with the Statistical Package for Social
Sciences version 23.0 (IBM Corp., Armonk, NY, USA). In the analysis
of the data, descriptive statistical methods (percentile, arithmetic
mean, standard deviation, and min-max), and Kolmogorov-Smirnov to
examine the normal distribution were used. The relationship between
grouped variables was tested using Chi-square (x?) analysis. In addi-
tion, independent t-tests were used to compare the scale scores, and
Pearson correlation was used to evaluate the data. The results were
evaluated at the statistical significance level of P < 0.05 and a 95%
confidence interval.

Ethical Considerations

Before the study, permission to use the scale was obtained from the
authors through e-mail. Ethical approval was received from the Ethics
Committee of GUmishane University (Date: 06.01.2021 Approval
Number: 2020/12). All the participants gave their electronic informed
consent before their inclusion in the study, and they were informed
that they could withdraw from the survey at any moment without pro-
viding any justification. The study was performed in accordance with
the Declaration of Helsinki.

Results

The results revealed that the mean age of the TL groups was 22.09
+ 1.42 (min.21; max.26), and 70.2% (n=59) were female. In addition,
67.8% (n=57) of the TL students were satisfied with the psychiatric
nursing course they took, and 53.5% (n=45) would like to work in a
psychiatry clinic after graduation. While 44.0% (n=37) had a partially
positive attitude toward individuals with mental illnesses before
receiving the psychiatric nursing course, 85.7% (n=72) had a positive
attitude toward individuals with mental illnesses after receiving the
course.

The mean age of the DL groups was 23.17 = 1.31 (min.21; max.26), and
59.3% (n=38) were female. About 42.1% (n=27) of the DL students
were satisfied with the psychiatric nursing course they took, and
32.8% (n=21) would like to work in a psychiatry clinic after graduation.
While 29.6% (n=19) had a partially positive attitude toward individuals
with mental illnesses before receiving the psychiatric nursing course,
87.5% (n=56) had a positive attitude toward individuals with mental
illnesses after receiving the course.

In this study, a statistically significant difference was seen between
the TL and DL nursing students’ satisfaction with the psychiatric
nursing course and their willingness to work in a psychiatric clinic
after graduation (P < 0.05). No statistically significant difference was
found between their attitudes on mental illnesses before and after
taking the psychiatric nursing course (P > 0.05) (Table 1).

In the study, the total mean scores that TL nursing students obtained
from the scales and subdimensions were as follows: 61.48 * 7.65
(min.45; max.75) in the EFPNE, 33.47. = 5.50 (min: 22; max.40) in
the “Significance/Value” sub-dimension, 20.40 = 3.43 (min.10;
max.25) in the “Competence/trust,” 7.15 + 1.87 (min.4; max.10) in the
“Equality” sub-dimension, 71.02 = 13.18 (min.46; max.95) in the PNPS
(Table 2). The total mean scores that DL nursing students obtained
from the scales and subdimensions were as follows: 51.17 = 7.79
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Table 1. Students’ descriptive characteristics (n=148)

Traditional learning group (n=84)

Distance learning group (n=64)

Characteristics X+SS Min-Max X+SS Min-Max Test and P-value
Age 22.09 +1.42 21-26 23.17+1.31 21-26 -4.699* P<0.001
n % n %

Gender
Female 59 70.2 38 59.3 1.898** P=0.168
Male 25 29.8 26 40.7

Satisfaction with the psychiatric nursing course
Yes 57 67.8 27 421 7.159** P=0.007
No 30 322 37 57.9

Willingness to work in a psychiatric clinic after graduation
Yes 45 53.5 21 32.8 6.335** P=0.012
No 39 46.5 43 67.2

Views on mental illnesses before taking psychiatric nursing course
Good 37 44.0 19 29.6 3.185** P=0.074
Bad 47 56.0 45 70.4

Views on mental illnesses after taking psychiatric nursing course
Good 72 85.7 56 875 0.099** P=0.753
Bad 12 14.3 8 12.5

*Independent samples t-tests, **Chi-square test statistics.

(min.40; max.75) in the EFPNE, 28.76 = 6.04 (min.16; max.40) in the  Dijscussion

“Significance/Value” sub-dimension, 16.78 = 4.67 (min.8; max.25)
in the “Competence/Trust” subdimension, and 5.31 + 1.97 (min.2;
max.10) in the “Equality” sub-dimension, 61.29 = 9.23 (min.45; max.83)
in the PNPS (Table 2). A positive and significant correlation was found
between the PNPS total score and the EFPNE scores of the nursing
students in the TL groups (P < 0.05) (Table 3).

There was not found correlation between the PNPS total score and
the EFPNE sub-dimension scores of the nursing students in the DL
groups (P > 0.05) (Table 4).

Psychiatric nursing is one of the distinctive fields of the nursing pro-
fession. In the international sense, psychiatric nurses are defined
as nurses who have completed their undergraduate education and
received higher education or training in psychiatric nursing. In the
mental health services in Tlrkiye, nurses with undergraduate/associ
ate degree graduates with general nursing education are employed,
which reveals the importance of the undergraduate psychiatric nurs-
ing course.?” Before the COVID-19 pandemic, the psychiatric nursing
course was delivered in a traditional environment and clinical practice
in Turkiye; however, in 2020, emergency distance education started

Table 2. The mean scores of EFPNE and PNPS and sub-dimensions according to traditional learning and distance learning methods (n=148)

Traditional learning group (n=84)

Distance learning group (n=64)

Scale Mean=SD Min-Max Mean=SD Min-Max Test and P-value
The evaluation form of psychiatric nursing 61.48+7.65 45-75 51.17£7.79 40-75 8.061* P<0.001
education
Significance and value 33.47+£5.48 22-40 28.7626.04 16-40 4.953* P<0.001
Competence/trust 20.40%3.43 10-25 16.78£4.67 8-25 5.435* P<0.001
Equality 7.15+1.87 4-10 5.31£1.97 2-10 5.780* P<0.001
The psychiatric nursing perception scale 71.02+13.18 46-95 61.29+9.23 45-83 5.034* P<0.001

*Independent samples t-tests, SD: Standard deviation, EFPNE: Evaluation form of psychiatric nursing education, PNPS: Psychiatric nursing perception scale.
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Table 3. Relationship between PNPS, EFPNE, and sub-dimensions mean scores of the students receiving traditional learning (n=148)

Characteristics PNPS Significance and value Competence/trust Equality EFPNE
PNPS 1
Significance and value r=0.163 1
P=0.138
Competence/trust r=0.228 r=0.051 1
P<0.001 P=0.645
Equality r=0.287 r=0.370 r=0.097 1
P<0.001 P<0.001 P=0.382
EFPNE r=0.300 r=0.837 r=0.500 r=0.531 1
P<0.001 P<0.001 P<0.001 P<0.001

r: Correlation coefficient (Cohen 1992), P: Pearson correlation analysis, EFPNE: Evaluation form of psychiatric nursing education, PNPS: Psychiatric nursing percep-

tion scale.

for the psychiatric nursing course like other courses. In this study, the
psychiatric nursing education perceptions of nursing students who
received the course through TL and DL methods and the efficacy of
the course were compared.

In this study, the psychiatry course satisfaction rates of the students
inthe TLgroup were higher than those in the DL group. Likewise, Nepal
et al.” reported that medical faculty students were not satisfied with
distance courses as much as TL, suggesting that TL should continue
in the post-pandemic period. Dutta et al.,'® in their studies with medi-
cal and nursing students, described that students were highly dissat-
isfied with the theoretical and practical stages of distance education,
and this method was not suitable for health sciences students. In
the study with 1541 medical and 684 nursing students, Singh et al.”
found that only 20.4% would prefer DL to face-to-face learning.
However, some studies in the literature report satisfaction with dis-
tance education.?®?? Sharma et al.*® emphasized that more than half
of the medical faculty students (53.5%) were satisfied with distance
education. In their study on 2520 students studying in health-related
fields, Puljak et al.® indicated that students were satisfied with DL,

they adapted to DL, and that DL should be integrated into TL in the
future. Jamil et al.® found that nursing students believed that DL was
a better teaching tool than face-to-face education and preferred it
as a learning method. It is thought that for the students in the face-
to-face education group, taking the course with the method they are
accustomed to, having a face-to-face instructor-student interaction,
and conducting clinical practices in hospitals accompanied by the
course instructor have a positive effect on their satisfaction with the
psychiatric nursing course. The fact that the students in the distance
education group were not in face-to-face interaction and lacked clini-
cal skills and interaction with patients may have negatively affected
their satisfaction with the course.

In this study, TL nursing students were preferences about working
as psychiatric nurses after graduation. Relevant literature shows
that the number of nursing students who would like to become
psychiatric nurses is relatively low.3*32 This study result, consis-
tent with that of Duman and Glntsen,? is noteworthy in terms of
emphasizing that it is possible to increase the tendency of nursing
students to rank psychiatric nursing first in their career choices

Table 4. Relationship between PNPS, EFPNE, and sub-dimensions mean scores of the students receiving distance learning (n=148)

Characteristics PNPS Significance and value Competence/trust Equality EFPNE
PNPS 1
Significance and value r=0.021 1
P=0.868
Competence/Trust r=0.101 r=-0.031 1
P=0.428 P=0.811
Equality r=-0.027 r=0.021 r=0.154 1
P=0.833 P=0.870 P=0.225
EFPNE r=0.051 r=0.737 r=0.565 r=0.355 1
P=0.688 P<0.001 P<0.001 P<0.001

r: Correlation coefficient (Cohen 1992), P: Pearson correlation analysis, EFPNE; Evaluation form of psychiatric nursing education, PNPS; Psychiatric nursing percep-

tion scale.
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after satisfactory psychiatric nursing theoretical and clinical train-
ing. It is thought that the students in the TL group having clinical
practice experience in the presence of experts in the field of psy-
chiatry and psychiatric nurses and having the opportunity to care
for individuals with mental illness may lead them to know the field
of psychiatry better and prefer to work as a psychiatric nurse after
graduation.

In this study, the views of the students who took the psychiatric
nursing course with the TL group are more positive than those in
the DL group. Evli and Simsek? reported that nursing students’ per-
ceptions of their evaluations about the psychiatric nursing course
they receive are positive. Students find face-to-face lessons valu-
able in the classroom environment. Since TL has been in use for many
years, instructors, and students are accustomed to this method. It
is thought that students taking the psychiatric nursing course with
the TL method that they are used to affect their opinions about the
course positively.

In the present study, the perceptions of the students who take the
psychiatric nursing course with the TL method were more positive
than the students who took the course with the DL method. The lit-
erature cites that clinical practices are effective in students’ percep-
tions of psychiatric nursing.’**®* The duration of clinical practice, the
quality of the practice, the time spent with the instructor,? the atti-
tude of clinical staff,3 and the nurse models they encounter in the
clinic® affect their perceptions of psychiatric nursing.?® The fact that
the students in the TL method group had the opportunity to do clini-
cal practice after the theoretical course may have positively affected
their perceptions of psychiatric nursing.

In the study, a relationship was found between PNPS and the EFPNE
total scale scores subdimension scores (Competence/trust; equal-
ity) of TL group nursing students. According to our study results, it
can be said that the psychiatric nursing perception of the nursing
students who are confident enough to work with individuals with
mental illness and who think that psychiatric nursing concepts are
equally emphasized in other nursing course contents, is positive. Like
our study results, Cam and Arabaci® found a relationship between
students’ perceptions of psychiatric nursing and the efficacy of the
psychiatric nursing course delivered in the traditional environment.
They reported that students who found psychiatric nursing training
insufficient perceived psychiatric nursing negatively. Barmak et al.”
noted that nurses, who evaluated their theoretical knowledge of psy-
chiatric nursing as sufficient, had a positive perception of psychiatric
nursing. It is thought that the views and attitudes about the course
are an effective factor in students’ perceptions of their profession.
Students’ positive attitudes toward psychiatric nursing course and
their positive perceptions toward psychiatric nursing may encour-
age them to focus on psychiatric nursing in their career choices after
graduation.

Limitations of Study

The main identified limitation of this study is that the study was
conducted with nursing students who took the psychiatric nursing
course in different periods. Another limitation of the study was that
it was conducted on a compulsory course. However, the data were
collected after the theoretical and clinical practice of the course was
completed and care was taken not to create grade anxiety in nursing
students.

Conclusion

It was observed in the study that the education method used in the
psychiatric nursing course affected the nursing students’ views
about the course and their perceptions of psychiatric nursing.
Nursing students who took the psychiatric nursing course with the TL
method had positive opinions about the course and a high perception
of psychiatric nursing. The students in the TL group tended to pre-
fer psychiatric nursing in their career choices. TL groups of students
were satisfied with the psychiatric nursing education they received.
It is recommended that the psychiatric nursing course, which is an
applied course, should be given with the traditional education method
after the COVID-19 pandemic. To better evaluate the effectiveness of
educational methods, it is recommended to plan further randomized
controlled studies with nursing students studying in the same period.
In addition, it is recommended that further studies comparing the
effectiveness of traditional and distance education be planned with a
larger sample and cover all compulsory nursing courses.
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