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Psychodrama Practices in Adolescents

Ergenlerde Psikodrama Uygulamaları

ABSTRACT

Adolescence when physical changes are rapidly experien-
ced and when the sense of identity begins to form is a pro-
cess of transition from childhood to adulthood. Psychodrama 
is a method of group psychotherapy that aims to treat an 
individual within a group and in which action techniques 
are used. With this aspect, it is known that psychodrama, a 
technique based on action, is more effective than verbal 
and hermeneutical techniques. When understood accura-
tely and used well, psychodrama becomes an effective 
method that can provide insight, catharsis, integration and 
change for the behaviour of the individual. 
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ÖZ

Ergenlik dönemi, fiziksel değişimlerin hızlı bir şekilde 
yaşandığı ve kimlik duygusunun oluşmaya başladığı çocuk-
luktan yetişkinliğe geçişin olduğu süreçtir. Psikodrama, 
bireyin grup içinde iyileştirilmesini hedefleyen, aksiyon 
tekniklerinin kullanıldığı bir grup psikoterapi yöntemidir. 
Bu yönü ile ergen gruplarında eyleme dayalı bir teknik 
olan psikodramanın, sözel ve yoruma dayalı tekniklerden 
daha etkin bulunduğu bilinmektedir. Psikodrama, doğru 
anlaşıldığı ve iyi kullanıldığında bireyin, davranışına içgö-
rü, duygusal boşalım, bütünleşme ve değişim sağlayabilen, 
etkili bir yöntemdir.

Anahtar kelimeler: Psikodrama, psikoterapi, ergenler
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INTRODUCTION

Human life may be mainly divided into six stages as 
childhood, adolescence, early adulthood, mature 
adulthood, late adulthood and old ages. A certain and 
successive progress is observed in human develop-
ment. The previous development stage forms a basis 
for the next stage (1). World Health Organization 
(WHO) defines the ages between 0 and 2 as infancy, 
ages between 2 and 9 as childhood and ages between 
10 and 19 as adolescence (2).

Adolescence is a process of transition from childhood 
to adulthood where physical changes are rapidly 
experienced and the sense of identity begins to form 
(2). Adolescence in which there is a transition from 
childhood to adulthood, and some individuals experi-
ence stressful and a great number of conflicts may be 
a challenging process when rapid changes are experi-
enced in several developmental areas that carry a 
great importance in the process of identity achieve-
ment (3). In this period, the most notable changes are 
seen in the areas of physical and psychological devel-
opment. Increase in height, weight gain, hair growth 
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on the body, and hormonal changes are the main 
physical changes. However, the major developmental 
area in which the adolescent gets confused is its psy-
chological dimension. During this period, adoles-
cents seek autonomy and have conflicts with their 
parents. They also feel affectation and emotional 
closeness to each other. However, they experience 
some problems such as running away from school, 
smoking, trying drugs, involving in illegal events, 
manifesting inconsistent and changing moods, anger 
and aggression. Adolescents who can effectively 
cope with these problems achieve an identity acquisi-
tion, which is the most important developmental task 
of adolescence (4-6). However, adolescents who can 
not cope with these problems in a healthy and effec-
tive way may face negative consequences ranging 
from alcohol and drug use to tendency to commit 
crime (7).

In order to overcome the adolescence without any 
problem, it is necessary to care for adolescents, be 
careful against possible problems, support them and 
be flexible within the process (8). Individuals who 
have a positive self-image, who are social, easy-go-
ing and dynamic, who have plans for the future, and 
gained their physical, psychological and material 
autonomy at the same time, and succeeded in reach-
ing satisfaction through their interests beyond their 
ordinary concerns are defined as healthy adolescents 
subjected to the principle of physical, psychological 
and social reality (9).

Psychodrama is a method of group psychotherapy 
that offers the individual the chance to get over the 
difficulties within a group using action techniques. 
Life realities are simulated in a group room and acted 
out by the group members as a dramatic play. 
Solutions are sought for the problems by using group 
creativity and spontaneity (10). Psychodrama is prac-
ticed by psychiatrists, physicians, social care special-
ists, psychologists and psychiatry nurses with special 
training. In this context, this review aimed to shed 
light on the use of psychodrama in adolescents. 

DEFINITION AND TECHNIQUES OF 
PSYCHODRAMA 

Psychodrama is a method of psychotherapy in which 

the individuals are directed to display their behav-
iours in dramatic ways such as expressing themselves 
and playing a role. The original theory of psycho-
drama was proposed by Jacob Levy Moreno. 
According to Moreno, psychodrama is a science 
investigating the presence of human being and their 
realities in different life situations with dramatic 
methods (11).

Role is an interpersonal experience and an insepa-
rable part of social life and even social life consists 
of roles. As soon as a baby is born, it leaves behind 
its embryonal life and plunges into an external envi-
ronment, in other words, into a social environment 
where he or she will play some roles. As develop-
ment and growth proceed, these roles develop and 
expand as well. It is known that most of the psycho-
logical and physical disorders result from unhealthy 
life experiences in the role stages of a child. If the 
life of an individual is patterned with such roles, it 
would be more accurate for this individual to analyse 
his or her physical and psychological disorders 
within a group in which he/she will experience these 
roles (11,12). 

Psychodrama sessions consist of three phases as 
warm-up, acting-out and sharing. A psychodrama 
session generally starts with the warm-up of the 
leader. During this warm-up process, a psychodrama-
tist should firstly be aware of the important things 
that he/she is going through, look over the character-
istic features, and previous review of the group he/
she will direct and be prepared for the session in such 
a way that it does not prevent his or her spontaneity 
or make recognition of the the needs of the group dif-
ficult at the same time (13). The action phase starts 
when the protagonist leaves the group during the 
warm-up process, comes on the stage, choose the 
auxiliary ego and creates the scene where the event 
takes place by using existing objects for a part of the 
scene and by defining another part. Thus, the action 
of dramatizing the subject established by the group 
through gathering within a common life begins. 
Readiness is to defeat one’s resistance, to put himself 
or herself into the event and to be able to express and 
re-enact the emotional life that he/she wants to tell 
within the group and in the action freely without 
controlling or restraining himself or herself. Therefore, 
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as an important issue, with acting-out verbal expres-
sion of the protagonist is transformed into different 
forms and the past, future and dreams are simulated 
as if they are existing at present (14). While role-play-
ing method itself can arouse intense feelings and 
stimulate loss of control, it can increase control if 
basic psychodrama techniques are conveniently used. 
Sharing phase in psychodrama is as important as 
action phase. In this phase, auxiliary egos provide 
feedback. Some of the group members give identifi-
cation feedback and the associations of group mem-
bers about their own lives are discussed in the group. 
The most important basic rules of this phase are as 
follows: group member should never comment, criti-
cize or judge the protagonist. The sharing phase 
should be meticulously followed and members who 
make a mistake should be immediately warned and 
prevented by the director (13,15).

Basic techniques of psychodrama are role reversal, 
doubling and mirroring. In role reversal technique, 
the protagonist reverses with auxiliary ego and 
becomes “him/her” and speaks from “his/her” per-
spective. The protagonist reverses all the roles on the 
stage and can see them from the opposite site. In 
doubling technique, the feelings and thoughts of 
which the protagonist is aware or unaware are 
expressed aloud in order to raise awareness. The per-
son who does doubling stands behind the protagonist, 
places a hand on protagonist’s shoulder and says the 
feelings and thoughts of the protagonist. In mirroring 
technique, the protagonist observes a part or parts of 
his or her life that he/she acted out on the stage. With 
this technique, the protagonist has a chance to 
observe his or her behaviours from outside like some-
one who is looking at the mirror and evaluate and 
change them if necessary (16). The mirroring tech-
nique allows everyone to look at their own existential 
states from a distance, like watching them from a 
balcony (17). Psychodrama techniques present an 
approach that can be integrated into an ongoing 
therapy, or a vocational education conducted by spe-
cialists or tthese techniques can be used as a part of 
self-help or personal development groups. Unfinished 
works or coping with any loss is an important theme 
in most people’s life. Even knowing that there is a 
method to try to cope with these feelings is relaxing 
and guiding on its own (18). The action phase in which 

psychodrama methods are used is followed by the 
sharing and providing feedbacks at the end of the 
group session (19). Studies have revealed that psycho-
drama not only allows the individual to reframe his or 
her own experiences but also allows him or her to put 
together the parts of previously fragmented self (20).

USE OF PSYCHODRAMA IN ADOLESCENTS 

The concept of psychodrama started with observing a 
group of children and their games. When Moreno 
was a medical student, he spent most of his time by 
observing children in the parks of Vienna. His first 
“elements of psychodrama” were children. This 
observation of Moreno formed later a basis for the 
development of psychodrama which was a psycho-
therapeutic model (21,22). 

Games and children are important for the emergence 
and development of psychodrama therapy because 
childhood is the most beautiful and important stage 
of life in the formation process of self-concept and in 
that stage, the child receives and learns the most and 
confers the role of a parent to the other. Children 
receive and demand care; even if they do not, they are 
loved, protected and kept safe. On the other hand, 
there are conditions in which the most constant posi-
tioning of this role is disrupted. These conditions 
may profoundly affect and disrupt child’s several 
sociometric, psychodramatic and psychic characteris-
tics that he or she has developed so far. These condi-
tions disrupt their” good” world and the relationship 
with their” good” world. Psychodrama is important 
in restoring this disrupted relationship because it is 
based on the creativity and spontaneity of acting-out 
(23). With this aspect, it is a very convenient method to 
be used in children and adolescents. While practicing 
with children and adolescents, the selection, and inte-
gration of the approaches and recommended tech-
niques are important for the success of the group 
therapy. It is important to develop an integrated 
therapy model in order to meet the therapeutic needs 
of children and adolescents (21).

Psychodrama is an effective therapeutic method 
increasingly used in psychotic children and adoles-
cents, for the management of behavioural problems 
of children and adolescents, stress disorder after 
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trauma, adaptation problems, eating disorders, drug 
addiction, resolution of grief and identity confusion 
in adolescents (21) Because psychodrama provides 
children and adolescents with the opportunity to 
enact, direct and realize their traumas in addition to 
providing communication with other group members. 
These opportunities become effective in the resolu-
tion of psychiatric symptoms in children and adoles-
cents (24).

Psychodrama is also concerned with healthy people 
and personality development as well as unhealthy 
people by its nature and structure. Children can 
improve themselves within a group in terms of per-
sonality, and emotional development, accurate self-
expression, coping with anger, assertiveness and 
many other issues. With this aspect, it is obvious 
that every healthy child will benefit from group 
practices (25).

STUDIES ON PSYCHODRAMA IN 
ADOLESCENTS

Psychodrama is based on creativity and spontaneity 
as a model using action as a base. With this aspect, it 
is a very convenient method to be used in children 
and adolescents (26). Psychodrama and other creative 
arts function as a bridge to subconscious and change 
negative cycles and allow the member’s positive 
characteristics of which he/she is unaware to be 
analysed and integrated (27). It was proved that thera-
py methods used in adolescents combined with psy-
chodrama were effective in eating disorders, drug 
use, risky sexual behaviours, academic failure and 
violence prevention programs prepared for adoles-
cents (28).

Although studies on the use of psychodrama in chil-
dren and adolescents have increased in literature, 
psychodrama, like other psychotherapy approaches, 
is criticised due to the limitations of research findings 
on its effectivity. As the number of studies on how 
psychodrama techniques are processed, which crite-
ria are required to become a psychodrama therapist 
and whether it is useful as a psychotherapy method 
increases, the place of psychodrama in the field of 
psychotherapy will be more prominent. The results of 
the controlled studies on psychodrama have revealed 

that psychodrama is a theory and technique contribut-
ing to psychotherapy when applied alone or with 
behavioural, psychoanalytic and existential psycho-
therapies by therapists who correctly perform their 
functions and received a relevant current training 
(29,30). Functions such as providing catharsis and 
developing insight, facing and testing the facts, and 
having a broader repertoire of roles and behaviour 
changes in psychodrama can be used as therapeutic 
tools in many psychological problems such as behav-
ioural problems in psychotic and pre-psychotic chil-
dren and adolescents, adaptation problems in adoles-
cents who are going through identity confusion, 
stress disorders after trauma, drug addiction, eating 
disorders and resolution of grief (20).

CONCLUSION

As the number of evidence-based studies on the util-
ity of psychodrama in adolescents as a psychotherapy 
method increases, the place of psychodrama in this 
field will be more prominent. The results of con-
trolled studies on psychodrama by therapists who 
have received a current training on this subject reveal 
that it is an effective method in the field of child and 
adolescent psychotherapy with its wide flexibility 
and expansions in the direction of development, 
growth and emotional learning. Nowadays, mental 
health and psychiatry nurses are interested in psycho-
drama, receive psychodrama training and use this 
training both in the field and in the academic life, 
which will contribute to the development of mental 
health services and community mental health. 
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Subject of the Study

Analysis of depression, trait and 
state anxiety levels, impulse cont-
rol and coping capacity in ado-
lescent female students between 
the ages of 12-18 living in an 
orphanage

Analysis of the effect of psychod-
rama on social adaptation in fema-
le adolescents in the orphanage

The effect of psychodrama on 
the level of empathy in students 

Analysis of the effect of psychod-
rama on adolescents

Analysis of self-respect, assertive-
ness and empathic tendency effects 
of psychodrama practices with stu-
dents at the college of nursing

The effect of psychodrama du-
ring the self-recognition process 
of the university students

Psychodrama practice with a 
group of high school students 
who experienced and did not ex-
perience Marmara earthquake by 
using sociometric and psychod-
rama techniques 

Psychodrama practice with a 
group of students who prepare 
for university exam

The effect of psychodrama on empat-
hic tendency and self-representation 
in university students

The effect of psychodrama on 
the level of anxiety in students 
who prepare for university exam 

A study on psychodrama with 
high school students 

Comparison of cognitive behavi-
oural techniques and psychodra-
ma in the study with high school 
students

Pattern

Pre-test post-test 
control group design 

Pre-test post-test 
control group design 

Pre-test post-test 
control group design 

Qualitative study

Pre-test post-test 
control group design 

Qualitative study

Qualitative study

Qualitative study

Qualitative study

Pre-test post-test 
control group design 

Qualitative study

Pre-test post-test 
control group design 

Result

It was reported that the levels of depression and trait and state anxi-
ety were lower and impulse control, coping capacity and total score 
of the self were higher than those of the control group (30).

It was reported that the results of social adaptation skills were more 
positive in the members of psychodrama group (31).

It was reported that there was no increase in the scores of the ex-
perimental group obtained from Empathic Tendency Scale after 
psychodrama (32).

It was reported that they tested the therapists and the technique 
generally; after adapting to the method, they realized their respon-
sibilities for themselves within the group and for the process and 
embraced the group, as a result, a process of initiative, maturation 
and self-actualization was experienced (33).

It was reported that although higher scores of self-respect, asserti-
veness and empathic tendency skills were obtained in psychodra-
ma practices compared to the control group, a significant differen-
ce was only found in empathic tendency skills (34).

It reported that belonging to a group, being able to express themsel-
ves within a group, realizing that they were not the only ones with 
problems, being able to face with their own realities during the 
group process and receiving feedbacks from the group members 
had beneficial effects on participant adolescents (35).

It was reported in the study conducted with a group of high school 
students who experienced and did not experience Marmara eart-
hquake by using sociometric and psychodrama techniques that 
problems related to the adolescence became prominent, that family, 
peer, school management and teacher relationships were analysed 
and that future designs in new role trials became prominent. Ho-
wever, it was found that the young avoided facing individual prob-
lems and especially feelings of grief and loss (36).

It was reported that two group members got rid of the effects of 
painful experiences during the process analyses according to the 
theory of role and that their awareness about how psychic roles 
with negative features prevented them from performing other soci-
al roles increased (37).

An improvement was observed in empathic tendency and self-
representations of the students (38).

It was reported that no significant difference between the groups 
was found in terms of the anxiety scale for exam and that psychod-
rama group coincidentally had higher scores in sub-scales such as 
concerns about how others see you, concerns about how you see 
yourself, concerns about the future, physical reactions, mental re-
actions and general anxiety for exam (39).  

It was found that group members who split up at the beginning of 
the group process increased their work efficiency but still avoided 
to forget their troubles with fun activities (40).

It was reported that cognitive behavioural techniques were more 
effective than psychodrama sessions on total score of aggression 
and the scores of physical aggression and anger. However, it was 
stated in monitoring studies that no significant difference was fo-
und between the results of post-test and monitoring measurements 
of aggression total score and the scores of physical aggression, ver-
bal aggression, hostility and indirect aggression (41).
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It was reported in the study of psychodrama with university stu-
dents who had a traumatic life that significant differences were fo-
und in favour of post-test in the control group as a result of Overs-
timulation sub-test in the evaluation of the Impact of Event Scale 
and in the experimental and control groups as a result of Mental 
Disengagement sub-test in the evaluation of Coping Attitudes Sca-
le (42).
 
It was reported that the scores of aggression in sub-dimension of 
conflict resolution decreased and the scores of problem solving 
skills increased in students in the experimental group when compa-
red to those in the control group (43).

It was stated that psychodrama was effective in increasing the 
psychological well-being levels of university students (44).

It was found that psychodrama practice was effective in decreasing 
the levels of anxiety in children (45).

A significant decrease was found in the symptoms of social anxiety 
among the adolescents in the experimental group when compared 
to those in the control group (46).

A significant decrease in social anxiety levels of the members and 
when the cases were individually evaluated, an increase in the sco-
res of empathy were observed at the end of group therapy with 
adolescents by using psychodrama technique. It was reported that 
the change in empathic approach could be measured better by inc-
reasing the number of group members and that better results could 
be obtained with a recording method compatible with qualitative 
analysis (47).

It was observed that adaptation of the children to the group and 
the living area increased at the end of psychodrama group therapy. 
In addition, it was reported that conciliatory communication met-
hods, adaptation and positive experiences were achieved among 
children; the levels of assertiveness increased and changes in so-
cial atoms and social support networks improved and adaptation 
increased (48).

It was found that psychodrama increased empathy, counselling 
skills and self-awareness in students (49).

It was found that psychodrama and sociodrama techniques were 
effective in the development of emotional intelligence (50).
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